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Why CPS 

Why the CPS Community of Practice (CoP) was 
Established? 
ÅDevelopment of common language and treatment modality. 

ÅAnti-stigma and creating resiliency 

ÅIn response to SOCPR evaluation. 

ïIntegration and coordination. 

ïSeamless transition for children/youth and families. 

ïStrength based treatment planning. 



History of Project 

ω! ǇŀǊǘƴŜǊǎƘƛǇ ōŜǘǿŜŜƴ /I9hΣ /ǊƻǎǎǊƻŀŘǎ /ƘƛƭŘǊŜƴΩǎ /ŜƴǘǊŜΣ 
RSC, CA and YSB applied to the Centre of Excellence for funding 
to be trained in the CPS Approach. 

ω Levels I and II Training 

ω 46 hours of supervision included for implementation with Dr. 
Stuart Ablon (Think:Kids). 

ω Cornwall Hospital, Algonquin College, Ottawa Public School 
Board and Christie Lake joined supervision component. 

ωA community of Practice (CoP) established among these 
organizations. 

 



Current Membership of CoP 

ω /ǊƻǎǎǊƻŀŘǎ /ƘƛƭŘǊŜƴΩǎ /ŜƴǘǊŜ 

ω Coordinated Access and Referral 

ω /ƘƛƭŘǊŜƴΩǎ IƻǎǇƛǘŀƭ ƻŦ 9ŀǎǘŜǊƴ hƴǘŀǊƛƻ 

ω Youth Services Bureau 

ω Robert Smart Centre 

ω Algonquin College Child and Youth Worker Program 

ω Christie Lake Camp 

ω Lowertown Community Resource Centre 

ω Eastern Ontario Youth Justice Agency 

ω Cornwall Hospital 

ω Ottawa Public School Board 

ω Storey Homes Ltd. 

ω {ǘΦ aŀǊȅΩǎ IƻƳŜ 

 

 

 



hǘǘŀǿŀΩǎ CǳǘǳǊŜ 

ωIn the final stages of development of a parent training 
component consistent with CPS philosophy. 

ωContinued increase of membership within the CoP. 

ωA further year of supervision with Dr. Stuart Ablon. 

ωExplore opportunities to further the evidence based 
related to CPS. 



COLLABORATIVE PROBLEM 
SOLVING (CPS) 

The Philosophy 



Collaborative Problem Solving 

Developed by Dr. Ross Greene 

 

ÅGrounded in a Cognitive behavioral approach 

ÅRequires a change in mindset in how to work with 
children and youth presenting with challenging 
behaviours (eg. inflexible, explosive) 

ÅFocuses on how adults interact with children/youth to 
manage their behavior 



 
 

Kids do well if they can... 

 

éif they canôt,  

we need to figure out  

whatôs getting in their way  

so we can help 



 
 
 

Your explanation guides your 
intervention... 



Theoretical Underpinnings of CPS 

ωCPS was developed to address a group of challenging core 
behaviors: temper outbursts, persistent stubbornness, 
resistance to direction unwillingness to compromise, 
persistent testing of limits, verbal and minor physical 
aggression 

ωThese behaviors are an outcome of an incompatibility 
between child/youth and environment 

 



Characteristics of Inflexible-Explosive 
Children/Youth 

ωVery limited capacity for flexibility and adaptability 

ωIncoherent when severely frustrated 

ωTendency to think in a concrete, rigid, black-and-white 
manner 

ωPersistence of inflexibility and poor response to 
frustration despite a high level of intrinsic or extrinsic 
motivation 



CPS Treatment Goals 

 

ωStabilize (reduce meltdowns) 

ωPursue adult expectations  ??? 

ωTeach lacking skills (e.g., flexibility and frustration 
tolerance) 



Theoretical Basis 

ωChildren do well if they can 
LƴǎǘŜŀŘ ƻŦ ŀǎƪƛƴƎ ȅƻǳǊǎŜƭŦΧΦΦ 

  ά²Ƙŀǘϥǎ ƛǘ ƎƻƛƴƎ ǘƻ ǘŀƪŜ ǘƻ ƳƻǘƛǾŀǘŜ ǘƘƛǎ ƪƛŘ ǘƻ ōŜƘŀǾŜ ŘƛŦŦŜǊŜƴǘƭȅΚέ 

 

!ǎƪΧΦ 

 ά²Ƙȅ ƛǎ ǘƘƛǎ ǎƻ ƘŀǊŘ ŦƻǊ ǘƘƛǎ ŎƘƛƭŘΚ ²Ƙŀǘϥǎ ƎŜǘǘƛƴƎ ƛƴ Ƙƛǎ ǿŀȅΚ Iƻǿ 
Ŏŀƴ L ƘŜƭǇΚέ 

¸Your explanation guides your intervention 





 
Conventional Wisdom 

 
  

Because of poor passive, permissive, 

Inconsistent parenting, challenging kids 

have learned that their behaviour is 

effective at getting things (e.g., attention) or 

escaping or avoiding things (e.g., 

homework). 



Specific Components of Operant Approach 

ÅList of Target Behaviors  

 (priority is compliance) 

 

ÅMenu of Rewards and Punishments (differential 

reinforcement) 

 

ÅCurrency System 

 

 



Limits of Operant Strategies 

 

What Operant Strategies Can Do: 

 - teach basic lessons 

 - facilitate extrinsic motivation 



Limits of Operant Strategies 

Å facilitate teaching/learning of basic lessons: right from 
wrong 

ïIt is highly likely that the child already knows the 
basic lessons (donôt hit, donôt swear, donôt 
explode), and is already aware of the 
consequences for these behaviors 

ïReward and punishment programs can teach 
basic lessons but werenôt ever intended to teach 
complicated skills 



Limits of Operant Strategies 

Å facilitate extrinsic motivation (to perform behaviors one 
is already capable of consistently performing) 
ï If a child does not yet have the skills to behave adaptively, 

adding incentives will not accomplish the mission 

ïMotivational programs make the possible more possible, but 
they donôt make the impossible possible 

ïMotivational programs have side-effects:  

ÅThe more extrinsic motivation is applied, the less intrinsic 
motivation the child develops 

ÅThe more you motivate someone to do something, the more 
you teach them that they arenôt trying hard enough 

ïIt is highly likely that the child is already 
motivated (not to be miserable)  



Limits of Operant Strategies 

ÅToken economy systems have been mainstays of 
treatment in therapeutic programs for many years 
but é 

ïThere is very little empirical evidence to suggest 
they are effective in such programs and lots of 
evidence to suggest that they can actually be 
counter-productive 

 



 
 
 

 Logical Intervention  
 

    

 Train and motivate adaptive behaviour 
through an intensive, consistent program 
of contingent consequences and ignoring. 

 



¦ƴŎƻƴǾŜƴǘƛƻƴŀƭ ²ƛǎŘƻƳΥ LǘΩǎ ŀ [ŜŀǊƴƛƴƎ 
Disability 

ωResearch in neurosciences has shown that the 
child/youth is delayed in the development of crucial 
cognitive skills (often including flexibility/adaptability, 
frustration tolerance, and problem-solving) or has 
significant difficulty applying these skills when they 
are most needed. 

ωUnconventional wisdom: άLǘ ƛǎ ŀ ƭŜŀǊƴƛƴƎ ŘƛǎŀōƛƭƛǘȅέΦ 

ω¢Ƙƛǎ ǊŜǇǊŜǎŜƴǘǎ ǘƘŜ άǎŜŎƻƴŘ Ǉŀǎǎέ ŀǘ ŘŜŦƛƴƛƴƎ ǘƘŜ 
άŦǳƴŎǘƛƻƴέ ƻŦ ŀ ōŜƘŀǾƛƻǳǊΦ 



 
Logical Intervention 

 
Å Identify the lagging skills contribution to the challenging 

behaviour and then teach them. 

Å Identify the problems or triggers precipitating the 
challenging behaviour and work towards solving them 
(while maintaining adults as authority figures). 

ÅCreate resiliency in children generalizing strengths and 
skills to multiple environments. 



Defining Maladaptive Behaviour 

ωIncludes but is not limited to explosions, aggression, 
self-injury, running, substance use. 

ωMaladaptive behaviour occurs when the cognitive 
demands being placed on a person outstrip his/her 
capacity to respond adaptively. 

ωThere is a spectrum of maladaptive behaviours that 
can occur when this condition is met. 



άIŜ Ƨǳǎǘ ǿŀƴǘǎ ŀǘǘŜƴǘƛƻƴΦέ 

ω²Ŝ ŀƭƭ ǿŀƴǘ ŀǘǘŜƴǘƛƻƴ ǎƻ ǘƘƛǎ ŜȄǇƭŀƴŀǘƛƻƴ ƛǎƴΩǘ ǾŜǊȅ 
useful for helping us understand why a kid is struggling 
to do well.  And if a kid is seeking attention in a 
ƳŀƭŀŘŀǇǘƛǾŜ ǿŀȅΣ ŘƻŜǎƴΩǘ ǘƘŀǘ ǎǳƎƎŜǎǘ ƘŜ ƭŀŎƪǎ ǘƘŜ 
skills to seek attention in an adaptive way? 



άIŜ Ƨǳǎǘ ǿŀƴǘǎ Ƙƛǎ ƻǿƴ ǿŀȅΦέ 

ω²Ŝ ŀƭƭ ǿŀƴǘ ƻǳǊ ƻǿƴ ǿŀȅΣ ǎƻ ǘƘƛǎ ŜȄǇƭŀƴŀǘƛƻƴ ŘƻŜǎƴΩǘ 
ƘŜƭǇ ǳǎ ŀŎƘƛŜǾŜ ŀƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŀ ƪƛŘΩǎ ŎƘŀƭƭŜƴƎŜǎΦ  
!ŘŀǇǘƛǾŜƭȅ ƎŜǘǘƛƴƎ ƻƴŜΩǎ ƻǿƴ ǿŀȅ ǊŜǉǳƛǊŜǎ ǎƪƛƭƭǎ ƻŦǘŜƴ 
found lacking in challenging kids. 



άIŜΩǎ ƳŀƴƛǇǳƭŀǘƛƴƎ ǳǎΦέ 

ωThis is a very popular, and misguided, characterization 
of children/youth with behavioural challenges.  
Competent manipulation requires various skills ς 
forethought, planning, impulse control, and 
organization, among others ς typically found lacking in 
challenging children/youth. 



άIŜΩǎ ƴƻǘ ƳƻǘƛǾŀǘŜŘΦέ 

ωThis is another very popular characterization that can 
ōŜ ǘǊŀŎŜŘ ōŀŎƪ ǘƻ ǘƘŜ άƪƛŘǎ Řƻ ǿŜƭƭ ƛŦ ǘƘŜȅ ǿŀƴǘ ǘƻέ 
mentality, and it can lead us straight to interventions 
aimed at giving a child/youth the incentive to do well.  
But why would any child/youth not want to do well? 



άIŜΩǎ ƳŀƪƛƴƎ ōŀŘ ŎƘƻƛŎŜǎΦέ 

ωAre you certain he has the skills and repertoire to 
consistently make good choices? 



άIƛǎ ǇŀǊŜƴǘǎ ŀǊŜ ƛƴŎƻƳǇŜǘŜƴǘ                                
ŘƛǎŎƛǇƭƛƴŀǊƛŀƴǎΦέ 

ωThis, too, is a popular way of thinking, but it fails to 
take into account the fact that most challenging 
children/youth have well behaved siblings.   

ω.ƭŀƳƛƴƎ ǇŀǊŜƴǘǎ ŘƻŜǎƴΩǘ ƘŜƭǇ ŀƴȅƻƴŜ ŀǘ ǎŎƘƻƻƭ ŘŜŀƭ 
effectively with the child/youth in the six hours a day, 
five days a week, nine months of the year at that 
ƘŜκǎƘŜΩǎ ƛƴ ǘƘŜ ōǳƛƭŘƛƴƎΦ 



άLǘΩǎ ƴƻǘ ƭƛƪŜ ǘƘŀǘ ƛƴ ǘƘŜ ǊŜŀƭ 
ǿƻǊƭŘΗέ 

ωIƻǿ ƛǎ ƛǘ ǇƻǎǎƛōƭŜ ǘƻ ǘŜŀŎƘ ŀ άǊŜŀƭ ǿƻǊƭŘέ ƭŜǎǎƻƴ ƛƴ ŀ нп-
hour seven-day a week staffed locked inpatient unit? 



Compliance 

ωCompliance is understood as a complex cognitive skill 
and a critical milestone in the development of 
adaptability and frustration tolerance. 

ωά/ƻƳǇƭƛŀƴŎŜΥ ǘƘŜ ŎŀǇŀŎƛǘȅ ǘƻ ŘŜŦŜǊ ƻǊ ŘŜƭŀȅ ƻƴŜΩǎ ƻǿƴ 
goals in response to the imposed goals of an authority 
ŦƛƎǳǊŜΦέ 

ωTherefore, noncompliance is a byproduct of a learning 
disability in adaptability and frustration tolerance. 

 

 



CPS Overview 

 The emphasis is on: 

ïмΦ ¢ƘŜ ŀǎǎŜǎǎƳŜƴǘ  ƻŦ άǊŀǿ ƳŀǘŜǊƛŀƭέ όŎƻƎƴƛǘƛƻƴΣ not behaviour) 

×²ƘŀǘΩǎ ƎƻƛƴƎ ƻƴ ƛƴ ǘƘƛǎ ƪƛŘΩǎ ƘŜŀŘ ǘƘŀǘ ǿŜ ǿƛǎƘ ǿŀǎƴΩǘΚ 

×²ƘŀǘΩǎ ƴƻǘ ƎƻƛƴƎ ƻƴ ƛƴ ǘƘƛǎ ƪƛŘΩǎ ƘŜŀŘ ǘƘŀǘ ǿŜ ǿƛǎƘ ǿŀǎΚ 

ï2. Different goals of intervention 

×Teaching lagging thinking skills and solving problems. 

×Not teaching adults to be more effective at imposing their will 
and ensuring that children/youth have the incentive to comply. 

 



COLLABORATIVE PROBLEM 
SOLVING 

Assessment  



Mantra 

Behind every challenging behavior 

is a trigger and/or a skills deficit.  



Why do we assess within the 
intervention?  

ωCognition shows us WHY they are on the spectrum to 
begin with. 

ωtŜƻǇƭŜ ǘŜƴŘ ǘƻ ŘŜǎŎǊƛōŜ ŀ ŎƘƛƭŘκȅƻǳǘƘΩǎ ōŜƘŀǾƛƻǊ 
rather than describing what is going on inside the 
ŎƘƛƭŘκȅƻǳǘƘΩǎ ƘŜŀŘ όǘƘŀǘ ōǊƻǳƎƘǘ ǘƘŜ ŎƘƛƭŘκȅƻǳǘƘ ǘƻ 
display maladaptive behaviors in the first place). 

ωLooking at cognition significantly shifts our 
intervention styles by removing the focus from 
successfully imposing adult will to teaching the 
child/youth skills (in the moment or proactively). 

 



Research on Skills Deficits 

There is a rich literature linking challenging behavior  

with deficits in the following cognitive skill domains: 

ïExecutive skills 

ïLanguage processing skills 

ïEmotion regulation skills 

ïCognitive flexibility skills 

ïSocial skills 



Executive Skills 
Å Shifting cognitive set: difficulty handling transitions, shifting from 

one mindset or task to another 

Å Working memory: difficulty reflecting on multiple thoughts or 
ideas simultaneously 

Å Impulsivity: difficulty considering the likely outcomes or 
consequences of actions 

Å Reflexive negativity: an immediate negative response before 
any thinking could have occurred 

Å Restricted repertoire: difficulty generating or reflecting on a 
range of solutions to a problem 

Å Disorganization: difficulty doing things in a logical sequence or 
prescribed order 

Å Planning: poor sense of time 

 



Language Skills 

ÅDifficulty identifying or articulating whatôs 

bothering you 

ÅDifficulty expressing concerns, needs, or 

thoughts in words 

ÅDifficulty understanding what is being 

said 



Emotion Regulation Skills 

Å Difficulty managing emotional response to frustration so 

as to think rationally (poor separation of affect) 

Å Frequently cranky, grouchy, grumpy, irritable, or anxious 

(outside the context of frustration) 

ï Impedes capacity for problem-solving 

ïmay be the byproduct of ñchronic problems that have 

yet to be solvedò 

 

 



Cognitive Flexibility Skills 
ÅDifficulty seeing the ñgraysò / concrete, literal, black-

and-white thinking, need for precision 

ÅDifficulty with hypothetical or inferential thinking 

ÅDifficulty with hypothesis-testing 

ÅDifficulty deviating from rules, routine, original plan 

ÅDifficulty handling unpredictability, ambiguity, 
uncertainty, novelty 

ÅDifficulty shifting from original idea or solution 

ÅDifficulty taking into account situational factors that 
suggest need to adjust a plan 



Cognitive Flexibility Skills 

Å Inflexible, inaccurate interpretations/cognitive distortions or 

biases (e.g, over-generalizing, personalizing) 

Å Errors in logic that usually have a basis in reality 

ïñIôm stupidò 

ïñThings will never work out for meò 

ïñItôs not fairò 

ïñNobody likes meò 

ïñYou always blame meò 

ïñPeople are out to get meò 

ïñThe only way to maintain oneôs self-respect is 

through fightingò 



Social Skills 

Å Difficulty starting or maintaining conversations, entering 

a group, making eye contact, reciprocity 

Å Difficulty appreciating how behavior is affecting other 

people; is surprised by othersô responses to his/her 

behavior 

Å Difficulty empathizing with others, appreciating 

anotherôs point of view 

 

 



Why the Emphasis on Skills? 

Focusing on the lagging skills helps adults 

Åunderstand that a childôs maladaptive behavior is a 

form of learning disability and not intentional, goal-

oriented, manipulative, or attention-seeking  

Åidentify specific cognitive skills that need to be 

trained 

Åunderstand why incentive programs havenôt made 

things better ï and wonôt 

Åunderstand why they need a different approach 

 



It Takes Two to Tango: 

Triggers 

Å Before intervening, you will need to gather one more crucial 
type of information: the situations in which the child tends to 
have the most difficulty (also known as the precipitants, 
antecedents, setting events, triggers or problems you want to 

solve) 

ï Examples at home: homework, screen time, diet, getting up in the 
morning, bedtime, curfew, sibling interactions etc. 

ï Examples at school: circle time, recess, gym, lunch, riding on the 
bus, getting down to work, staying on task, writing, etc. 

 

 

 



It Takes Two to Tango: 
Triggers 

Å Whatôs the difference between a trigger and a skills deficit? 

ï A trigger is the demand placed upon a child that they have difficulty 
handling (e.g., homework, getting down to work after lunch etc.) 

ï A skills deficit is the reason why the child has difficulty handling the 
demand (e.g., difficulty handling transitions, difficulty doing things in a 
logical sequence etc.) 

 



Why the Emphasis on Triggers? 

Making the child predictable helps  

adults: 

ÅAnticipate difficulties before they 

happen 

ÅPrioritize what they want to work on first 

ÅShift from reactive to proactive 

interventions  

 

 


